





































































































































































































































































































































from	 my	 work	 as	 an	 adult	 educator	 over	 the	 past	 thirty	 years.	 	 I	 have	 worked	
principally	with	women	 in	 a	 variety	 of	 settings	 since	 1988.	 	 I	 have	 taught	women	
incarcerated	at	Christchurch	Women’s	Prison,	 facilitated	parent	support	groups	 for	
partners	 and	 family	 members	 of	 people	 in	 prison	 (the	 majority	 of	 these	 group	
members	 were	 women)	 and	 taught	 and	 learned	 alongside	 mothers	 from	 a	 local	
kindergarten	and	primary	school.	In	addition,	I	have	taught	groups	of	students	in	the	
college	and	university	setting,	and	again	the	majority	of	these	group	members	were	
women.	My	professional	experience	has,	 in	 turn,	 shaped	my	underlying	belief	 that	
education	 may	 act	 as	 a	 catalyst	 for	 personal	 change	 for	 women.	 Through	 these	
various	 experiences	 I	 have	 witnessed	 the	 impact	 that	 involvement	 in	 education	







The	women	whose	perspectives	 I	wish	 to	explore	are	 those	who	do	not	appear	 to	
have	benefitted	from	previous	formal	learning,	but	who	have	been	involved	in	adult	
and	community	education	(ACE)	in	the	context	of	a	community	setting.	ACE	focuses	
primarily	 on	 the	 personal	 and	 social	 development	 of	 the	 learner,	 rather	 than	 on	







My	 observation	 of	 ACE	 programmes	 was	 that	 they	 worked	 with	 individuals	 to	
identity	their	 learning	needs	and	the	programme	started	where	the	 learner	 is	at.	 	 I	
wanted	to	find	out	if	there	were	reasons	that	women	chose	to	participate	in	ACE	as	
well	as	the	 impact	of	their	 involvement.	 I	also	recognised	that	accessibility,	 learner	
engagement	and	the	positive,	 interactive	and	experiential	 learning	approaches	that	






The	Adult	 and	Community	 Education	 (ACE)	 sector	 in	Aotearoa	New	 Zealand	 (ANZ)	
takes	place	alongside	the	formal	sector	and	is	part	of	the	ANZ	tertiary	sector.	At	the	
time	 of	 the	 research,	 2008-2012	 the	 Tertiary	 Education	 Commission	 Te	 Amorangi	
Matauranga	 (TEC),	 established	 by	 the	 Ministry	 of	 Education	 in	 2003	 had	
responsibility	 for	 ACE.	 	 In	 2008,	 the	 Ministry	 of	 Education	 defined	 ACE	 as	 ‘non-
formal’	 education	 as	 it	 did	 not	 contribute	 towards	 a	 recognised	 qualification.	
However	 ACE	 was	 described	 as	 complementing	 the	 formal	 education	 system	
(Ministry	 of	 Education	 (MOE),	 2008,	 National	 Report).	 Three	 core	 roles	 were	
attributed	to	ACE	at	this	time:		to	serve	learners	whose	first	learning	experience	had	
been	 unsuccessful,	 to	 assist	 those	 seeking	 pathways	 into	 tertiary	 learning,	 and	 to	
assist	 people	 who	 lacked	 the	 literacy,	 language	 and	 numeracy	 skills	 for	 work	 and	
further	study		(MOE,	2010,	P.	20).			
	
One	 of	 the	 key	 influences	 on	my	 research	was	 the	 impact	 of	 the	 Labour/Alliance	
Government’s	attempts	to	rebuild	the	ACE	sector	in	1999.	A	significant	outcome	of	
their	support	was	the	implementation	of	an	adult	education	and	community	learning	
working	 party	 to	 provide	 Government	 with	 suggestions	 for	 new	 policy	 and	
recommendations	for	a	new	funding	framework.	The	strengths	of	the	Working	Party	
were	 that	 it	 consisted	of	 thirteen	experienced	practitioners,	 consulted	widely	with	




Education	 Association	 (WEA),	 Literacy	 Aotearoa,	 Rural	 Education	 Activities	
Programme	 (REAP).	 Whilst	 the	 Working	 Party’s	 focus	 was	 on	 adult	 learning	
opportunities	provided	by	education	providers,	 it	aimed	to	broaden	the	concept	of	
ACE	 by	 considering	 issues	 of	 community	 learning	 priorities,	 community	 relevance,	
community	 involvement,	and	 family	and	whanau(family)	 learning	 (TEC,	2001,	P.	7).	










engage	 in	 a	 range	 of	 educational	 activities	 within	 the	 community.	 The	
practice	fosters	individual	and	group	learning	which	promote	empowerment,	
equity,	 active	 citizenship,	 critical	 and	 social	 awareness	 and	 sustainable	









of	 adults	 in	 lifelong	 learning	 with	 few	 barriers	 to	 participation,	 and	 saw	 ACE	 as	
contributing	 to	 the	 government’s	 goals	 of	 strengthening	 communities	 and	 raising	





















and	ACE	was	reduced.	 	 In	particular,	 the	 funding	 for	school-based	adult	education,	
non-accredited	and	general	interest	courses	or	“hobby	classes”	(Tolley,	2009)	as	the	
new	 Minister	 of	 Education	 called	 them,	 were	 a	 specific	 target	 (Bowl,	 Tobias	 and	
Leahy,	 2010,	 P.	 6).	 These	 changes	 were	 seen	 by	 the	 sector	 as	 a	 reaction	 to	 the	
economic	 downturn,	 as	 well	 as	 a	 shift	 in	 focus	 to	 a	 more	 instrumental	 approach	
which	connected	ACE	courses	to	economic	outcomes	and	training	for	employment,	
rather	 than	 the	 social	 improvement	 and	personal	 development	emphasis	 that	had	



















credentials.	 He	 contends	 that	 at	 this	 time	 there	 was	 an	 “apparent	 failure	 to	





sector	 proposed	 that	 subsidies	 for	 personal	 development	 and	 leisure/recreation	
courses	should	disappear.				The	emphasis	on	education	for	adults,	now	focused	on	
“employment	 and	 increased	 productivity	 rather	 than	 personal	 or	 social	
enhancement”,	 resulted	 in	a	narrowing	 in	 scope	of	ACE	courses,	and	a	 shift	 in	 the	
provision	 of	 ACE	 courses	 for	 adults	 (Ministry	 of	 Education,	 2010).	 The	 following	







centres,	 regional	 and	 national	 organisations	 such	 as	 Literacy	Aotearoa	 and	 English	
Language	Partners,	the	Workers’	Education	Association	(WEAs),	and	Rural	Education	
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Activities	Programmes	 (REAPs),	as	well	as	Tertiary	Education	 institutions	 (TEIs)	and	
Private	Training	Establishments	(PTEs)	(ACEA,	2016:	Bowl,	2011	P.	ii85).	In	particular,	
the	types	of	courses	that	were	available	from	2008-2012	were:	programmes	in	adult	
literacy	 and	 numeracy;	 English	 language	 and	 social	 support:	 Te	 reo	 and	 tikanga	
Maori	 (Maori	 language	 and	 culture);	 personal	 development;	 community	
development;	 and	 promotion	 of	 civil	 society	 (MOE,	 2008,	 P.	 33).	 In	 2008,	 ACE	
programmes	 provided	 both	 individual	 and	 group	 learning,	 and	 were	 promoted	 as	
flexible	 and	 responsive	 to	 the	 educational	 needs	 of	 individual	 learners	 and	
communities	(MOE,	2008,	P.	33).	There	was	also	an	emphasis	at	this	time	on	‘taking	
learning	to	the	learner’	(MOE,	2008,	P.	34),	and	providing	opportunities	for	adults	to	
gain	 unit	 standards	 within	 the	 National	 Qualifications	 Framework,	 which	 enabled	
learners	 to	 take	a	“first	 step	 to	on-going	 learning”	 (MOE,	2008,	P.	34).	 	This	was	a	
departure	 from	 the	 non-formal	 and	 non-accredited	 definitions	 of	 ACE,	 and	meant	
that	 ACE	 was	 able	 to	 assist	 Government	 to	 encourage	 adults	 in	 working	 towards	
attaining	qualifications	and	 in	becoming	able	to	contribute	to	the	work	force.	 	This	





participate	 either	 individually	 or	 in	 groups,	 and	 that	 adults	 choose	 to	pursue	 their	
cultural,	 social,	 political	 or	 economic	 visions	 and	 aspirations	 (Tobias,	 2005,	 P.	 18).		
Furthermore,	Tobias	argues	that	adults	are	most	likely	to	participate	in	educational	
opportunities	 which	 appeal	 to	 them	 and	 offer	 an	 opportunity	 to	 transform	
themselves	and	their	conditions	(Tobias,	2005,	P.	18).		
	




to	respond	to	these	needs.	 	However,	as	Bowl	 (2014,	P.	44)	argues,	 these	types	of	
“individual	 remediation”	 courses	 are	 a	 response	 to	 a	 subtle	 shift	 in	 focus	 of	 adult	
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It	 is	 clear	 from	 the	 definitions	 of	 ACE	 outlined	 earlier	 in	 the	 document	 that	 there	
have	been	policy	changes	and	the	subsequent	definitions	of	its	nature	have	changed	
over	the	course	of	time	that	I	undertook	my	research.		During	that	time,	there	was	a	
shift	 in	 funding	 arrangements	 for	 ACE	 that	meant	 that	 subsidies	 for	 non-targeted	
programmes	were	withdrawn,	so	adults	needed	to	pay	to	attend	social	and	personal	
development	programmes	that	had	been	previously	funded.	Moreover,	there	was	a	
move	 towards	 an	 emphasis	 on	more	 programmes	 that	 focused	 on	 “credentialing,	
and	 labour-market	 functions”	 (Tobias,	 2010,	 P.	 85).	 At	 the	 time	 of	 my	 research,	
similarly	to	the	position	in	the	UK	and	the	USA,	policy	in	ANZ	had	been	influenced	by	
the	 focus	 of	 a	 post-compulsory	 education	 emphasised	 that	 responsibility	 for	 an	








of	 on-going	 support	 by	 Government	 for	 the	 ACE	 sector.	 	 Notably,	 there	 is	 no	
dedicated	legislation	for	ACE	in	ANZ	(ACEA,	2013,	P.	1).	The	implications	of	this	have	














forms	 of	 education	 is	 that	 it	 has	 had	 a	 tendency	 to	 attract	 people	 who	 have	
experienced	 failure	 in	 the	 compulsory	 education	 sector,	 and	 learners	who	 like	 the	










in	 this	 thesis.	 	There	 is	no	doubt	 that	 technology	 is	changing	 the	way	people	 learn	
and	engage	with	knowledge	(Mentis,	2008,	P.	1).	The	on-going	challenges	between	
technology	 and	 the	 learning	 context	 in	 all	 education	 presents	 a	 number	 of	
opportunities	 and	 challenges.	 As	 identified	 by	 Johnson	 (2011,	 P.	 82),	 socially	
connected	learning	where	learners	and	teachers	have	the	opportunity	to	interact	is	
seen	to	be	the	most	effective	way	to	learn.		This	opportunity	to	interact	and	connect	
socially	 is	 seen	 to	 reduce	 the	 isolation	 and	 assist	 learners	 to	 feel	more	 connected	
with	others	(Johnson,	2011,	P.	83).		Whilst	research	(Johnson,	2011,	P.	89)	on	gender	
differences	 in	 the	 e-learning	 environment	 has	 focused	 on	 the	 disadvantages	 for	
women	 it	 has	 identified	 the	 importance	 of	 maintaining	 an	 interactive	 and	 social	
environment	for	the	e-learning	environment.		Just	as	higher	education	is	changing	in	
delivery	methods,	the	use	of	technology	will	impact	on	ACE	in	the	future.		Whilst	this	
is	not	a	key	 focus	of	 this	dissertation,	 it	does	have	an	 impact	on	any	discussion	of	
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successful	 learning	 environments.	 As	 other	 research	 identifies	 (Rovai	 &	 Jordan,	
2004),	the	implication	of	the	introduction	of	technologies	also	highlights	the	need	to	
create	 an	 ideal	 learning	 environment	 for	 students	 with	 increasing	 attention	 to	
encouraging	students	to	connect	with	a		“strong	sense	of	community”	and	a	sense	of	








formal	 learning	 that	 the	 Government	 proposes.	 But	 despite	 these	 counter-
arguments,	 and	 although	 this	 model	 is	 more	 restrictive	 than	 the	 range	 of	
programmes	previously	 provided,	 policy	 has	 remained	 the	 same.	 The	Government	
continues	 to	enforce	their	belief	 in	 the	need	to	encourage	people	 to	participate	 in	
literacy	 and	 numeracy	 courses	 with	 little	 consideration	 of	 the	 importance	 of	







were	 participants	 in	 non-accredited	 and	 non-vocational	 ACE	 programmes	 in	 the	
community.	The	women	from	various	ACE	centres	that	were	involved	in	the	research	
































































































































































































































































































































































































































































































women	 in	 literacy	 programmes	 found	 that	 community	 and	 education	 groups	
provided	 a	 number	 of	 positive	 opportunities	 for	 women	 to	 socialise	 and	 to	
undertake	learning	for	themselves.	
	
In	 particular,	 Prins	 et	 al.	 (2009)	 identifies	 four	 social	 dimensions	 of	 women’s	
participation	in	family	literacy	programmes	in	the	USA.	These	are,	first,	that	women	
use	 adult	 education	 programmes	 to	 escape	 the	 isolation	 and	 boredom	 of	 being	
“stuck	in	the	house”	by	enjoying	the	opportunity	to	meet	people	(Prins	et	al.,	2009,	




dimension	 they	 have	 described	 as	 self-discovery	 and	 development.	 	 They	 identify	
that	 a	 number	 of	 women	 in	 their	 research	 made	 sacrifices	 or	 put	 off	 their	 own	
education	 for	 the	 sake	 of	 their	 family,	 as	 the	women	 tended	 to	 see	 their	 time	 in	





self-esteem	 and	 confidence	 from	 their	 involvement	 in	 adult	 education	 (McGivney,	
1993;	 Jarvis	 1992;	 Nanton,	 2009;	 Hayes	 &	 Flannery,	 2000;	 Clisby	 &	 Holdsworth,	
2014,	 Prins	 et	 al.,	 2009,	 Edwards,	Hanson	&	Raggatt,	 1999).	Whilst	 these	 research	
studies	 focus	 on	 the	 positive	 impact	 on	 women,	 there	 is	 also	 a	 tendency	 in	 the	
literature	 to	 highlight	 a	 deficit	 discourse	 around	 women	 (Thompson,	 2007;	


















































































































































































































































































































The	 reason	 for	 using	 a	 qualitative	 design	 is	 that	 I	 wanted	 to	 take	 an	 in	 depth	
research	approach	to	understanding	women’s	perspectives	on	their	 involvement	 in	
ACE	 in	 a	 number	 of	 different	 settings.	 	 I	 aimed	 to	 collect	 data	 through	 semi-
structured	 interviews,	 and	 selected	 this	 approach	 in	order	 to	 find	out	more	 about	
women’s	 lives.	 I	 based	 my	 methods	 of	 interviewing	 on	 the	 suggestions	 of	 Ann	
Oakley’s	(1981,	P.41)	feminist	redefinition	of	the	interview	process.		The	implication	











































chose	 at	 first	 was	 a	 community	 education	 provider,	 a	 social	 service	 agency	 that	
provided	ACE	and	a	secondary	school	that	provided	ACE.		
	
Two	 sites	 were	 added	 later,	 the	 Personal	 Development	 Centre	 and	 Teen	 Parent	














would	 be	 important	 to	 interview.	 	 I	 chose	 the	 criteria	 of	 ACE	 centre,	 age	 and	





• And	 had	 either	 not	 been	 involved	 in	 or	 successful	 in	 (according	 to	 their	
definition)	formal	or	accredited	tertiary	education	
























that	 I	would	 need	 to	 aim	 for	more	women	 than	 I	 expected.	 	 I	 was	 hopeful	 that	 I	
would	interview	at	least	thirty	women.	I	identified	the	following	descriptions	of	the	
settings	from	which	I	sought	to	involve	participants	in	the	research.	
• Women	 recently	 or	 currently	 undertaking	 education	
opportunities	 through	 their	 children’s	 primary	 school	 (7-10	
women).	
• Women	recently	or	currently	involved	in	adult	and	community	







education	 courses	 for	 refugee	women	 to	 learn	 English	 (7-10	
women).	
• Women	 recently	 or	 currently	 involved	 in	 an	 adult	 and	
community	 education	 context	 as	 a	 result	 of	 directives	 from	
Youth	Justice	or	Social	Service	Agencies	(7-10	women).	
• Women	 recently	 excluded	 from	 secondary	 school	 due	 to	







































































































learners,	 age	 of	 learners,	 location	 of	 the	majority	 of	 learners,	 and	 ethnicity.	 I	was	



























A	 further	 problem	with	 obtaining	 access	was	 that	 I	 was	 unable	 to	 gain	 responses	






I	posted	sixty	 letters	 to	parents	 in	 this	way	and	also	contacted	women	by	meeting	
































The	 final	problem	 that	had	an	 impact	on	 the	data	 collection	was	 the	effect	of	 the	
series	of	earthquakes	 that	occurred	 in	Christchurch	 in	2010	and	2011.	 	This	meant	
that	 the	 process	 of	 conducting	 interviews	 was	 affected	 by	 the	 problems	 that	
followed.		The	effects	on	my	research	were	that	I	was	unable	to	access	ACE	centres	
or	 contact	 women	 to	 interview	 during	 this	 time	 as	 a	 state	 of	 emergency	 was	
declared,	with	ACE	centres	closed	for	many	weeks	and	people	often	afraid	to	leave	




identified	 for	 the	 research.	 	 Since	 I	 had	noticed	 that	 there	was	 a	 lack	of	 young	or	
Maori	women	in	my	first	selection,	and	as	a	result	of	the	lack	of	contact	with	women	
on	 release	 from	 prison	 and	 the	 difficulties	 contacting	 parents	 from	 the	 PLC,	 I	








question	 so	 that	 there	was	a	mixture	of	what,	why,	how	questions.	 I	 did	 this	 as	 it	






















I	 considered	 the	 best	 order	 for	 the	 questions	 and	 trialled	 this	 with	 the	 pilot	
interviews.	After	the	second	pilot	interview	with	“Karen”	I	made	the	decision,	acting	
on	her	advice,	to	change	the	wording	of	some	of	the	questions	as	well	as	the	order	


































I	 aimed	 to	 conduct	 each	 interview	 in	 a	 private	 and	 quiet	 space.	 Most	 of	 the	
interviews	 were	 conducted	 at	 the	 ACE	 centres,	 although	 several	 were	 held	 in	
women’s	homes,	since	my	 intentions	were	to	try	 to	arrange	the	 interviews	so	that	
they	were	as	convenient	as	possible	for	the	participants,	in	terms	of	time	and	place.	
At	each	interview	I	 introduced	myself	and	talked	a	little	about	the	research	project	
and	 tried	 to	 build	 rapport	 with	 each	 woman.	 I	 gave	 each	 woman	 an	 information	
sheet	about	my	research	(Appendix	2).		I	also	told	them	verbally	about	the	research	
and	 the	steps	 I	would	 take	 to	protect	 their	privacy,	 that	 I	would	not	use	 their	 real	




be	audio	 recorded	and	 then	asked	 for	each	woman’s	 address	 so	 that	 I	 could	 send	
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them	 a	 transcript	 of	 the	 interview.	 On	 completion	 of	 the	 transcript	 I	 sent	 the	








































































































The	next	 two	chapters	will	present	 the	 findings	 from	my	analysis	of	 the	data.	 	The	
first	 findings	 chapter	 will	 present	 an	 analysis	 of	 the	 reasons	 the	 women	 gave	 for	










































































break,	we	 actually	 had	 some	 very	 deep	 sharing,	 and	 it’s	 always	 a	 privilege	
isn’t	 it,	 and	 of	 interest	 to	 hear	 other	women’s	 stories?	 So	 that	was	 quite	 a	
highlight	of	the	course	really	–	and	I	hadn’t	expected	it.	
	
Some	 women	 valued	 this	 connection	 with	 others	 because	 it	 provided	 the	
opportunity	 to	 meet	 people	 in	 the	 same	 or	 similar	 situation	 as	 themselves.	 For	



















I	 know	 that	 this	 may	 sound	 quite	 prejudiced,	 but	 I	 don’t	 normally	 hang	






et	 al.	 (2009),	 Parr,	 (1993	 &	 2000),	 Jarvis	 (1992),	 Aird,	 (1998),	 Jackson,	 (2012),	









































































Kerrin	 (50+)	 Pakeha,	 Women’s	 Learning	 Centre,	 attended	 various	 courses	 at	 the	
Centre.	 Kerrin	 provides	 evidence	 that	 for	 some	women	 the	 opportunity	 to	 attend	
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ACE	 courses	 was	 for	 reasons	 other	 than	 course	 content.	 	 It	 seems	 that	 Kerrin	
enjoyed	the	break	away	from	the	responsibilities	she	had	at	home:	
	
I	 wasn’t	 so	 much	 interested	 with	 the	 finished	 product,	 just	 the	 process	 of	



















Similar	 results	 to	my	 research	 findings	were	 found	 in	 the	 research	 literature	 from	
Horsman	(1990),	Hayes	and	Flannery	(2000),	Prins	et	al.	(2009)	as	well	as	Maidment	
and	Macfarlane	 (2009)	and	Cooley	 (2007).	 	As	 identified	 in	each	of	 these	 research	


















They	 give	 you	 a	 lot	 of	 insight,	 like	 both	 the	 anger	 management	 and	 the	
parenting	course	gave	me	insight	that	I	wouldn’t	have	even	come	up	with	on	
my	own,	 into	situations	that	you	get	yourself	 in	and	how	to	resolve	them	in	























So	 it’s	good	 for	people’s	mental,	 emotional	well-being	and	connectedness	–	










through	 the	 ACE	 experience	 is	 supported	 by	 other	 literature	 from	Maidment	 and	
MacFarlane	 (2009)	 and	 Cooley	 (2007).	 As	 Maidment	 and	 MacFarlane	 (2009)	






















I	 realised	that	 I	really	 loved	art	and	wanted	to	do	 it	 far	more,	so	then	when	


















































in	 an	 activity	 that	 would	 otherwise	 have	 been	 unavailable	 to	 them.	 For	 some	
women,	 the	 availability	 and	 affordability	 of	 ACE	 courses	 had	 great	 appeal.	 For	
others,	 the	 short	 duration	 of	 the	 courses,	 as	 well	 as	 the	 	 provision	 of	 a	 range	 of	
materials	were	reasons	that	other	women	became	involved	in	ACE	courses.		Whilst	it	

















































































an	ACE	course	had	enabled	her	 to	become	confident	as	a	 result	of	participating	 in	
specific	art	classes	in	acrylic,	mixed	media	and	portrait	painting	that	she	attended.		
	
Again,	 a	 lot	 of	 skills	 and	 confidence	 really	 and	 a	 lot	 of	 friends	 –	 from	












If	 I	 hadn’t	 done	 the	 course,	 I	 probably	 wouldn’t	 have	 done	 as	 much	

























More	 confidence,	 I	 think	 it’s	 (ACE	 course)	 starting	 to	 change	my	behaviour,	
because	 I	 feel	better	about	myself,	 and	makes	my	 family	 life	more	positive.	





























One	course	 I	will	be	doing	 is	computing,	as	 I’ve	 just	been	given	a	 laptop.	So	
that’s	 something	 else	 that	 I’ll	 have	 to	 cope	 with.	 ([Whispers]	 I’m	 not	 very	















I	 think	 that	developing	the	skills	 further	and	having	them	exhibited,	hearing	
what	you	and	others	have	said	–	and	look,	I’d	buy	that,	even	one	of	the	guys	
who	worked	in	the	Gallery	wanted	to	buy	it!	–	and	it	has	made	me	think,	well	
if	 the	 chips	 were	 down,	 maybe	 this	 could	 be,	 I	 could	 never	 live	 off	 it,	 the	

















Personal	 development	 was	 evidenced	 by	 all	 of	 the	 women	 who	 attended	 the	
Personal	 Development	 Centre,	 in	 their	 behavioural	 and	 emotional	 development.		
These	women’s	participation	in	anger	management	and	parenting	courses	provided	
them	 with	 an	 opportunity	 to	 positively	 develop	 their	 behaviour	 and	 emotions.	
Behavioural	 development	 was	 evidenced	 by	 Helen,	 Aroha,	 Anne	 and	 Michelle.	 In	





















Yeah,	 I	 look	at	 life	with	a	more	positive	attitude;	 I	 just	daydream	and	stuff.	
I’ve	got	different	techniques	in	daily	life	and	problems	and	issues	that	occur.	






Yes,	 it’s	 definitely	 helped.	 	 Like	 when	 I	 first	 started	 here,	 I	 was	 real	 bad	
































Women’s	participation	 in	ACE	 courses	has	 appeared	 to	have	an	 impact	on	 various	
aspects	 of	 their	 personal	 development,	 such	 as	 continuing	with	 their	 learning	 and	
making	changes	to	the	way	they	perceived	themselves,	as	well	as	their	behavioural	





attended	 the	 Personal	 Development	 Centre	 and	 had	 completed	 an	 anger	
management	 course,	 addictions	 or	 parenting	 course.	 All	 five	 of	 the	 women	
interviewed	 at	 the	 PDC	 presented	 evidence	 that	 demonstrated	 the	 impact	 that	
attending	 these	particular	ACE	courses	had	on	 their	personal	development.	As	 the	



























Each	 of	 the	 following	 examples	 from	 the	 data	 present	 illustrations	 of	 the	 positive	

























had	 a	 specific	 impact	 on	 her	 son.	 	 Michelle	 noticed	 that	 her	 son	 appeared	 to	
recognise	that	she	was	less	stressed	and	seemed	to	be	more	positive:		
	




















Tracey	 (40+,	 Pakeha)	 from	 the	 Women’s	 Learning	 Centre	 recognised	 the	 positive	





and	changed	my	attitude.	Yeah,	 I	 think	one	big	message	 is	making	 time	 for	
yourself.		I’ve	been	influenced	by	the	courses	and	changed	my	attitude.	
	
The	 finding	 that	 women	 found	 their	 participation	 in	 ACE	 provided	 them	 with	 an	
opportunity	to	make	changes	to	their	personal	development	 is	supported	by	other	
literature	 from	Prins	et	al.	 (2009).	 	They	 identified	 that	personal	development	was	
recognised	as	a	social	dimension	of	women’s	participation	in	literacy	programmes.	
	
Women’s	 participation	 in	 some	 ACE	 courses	 appeared	 to	 impact	 on	 lives	 of	 their	
family	 in	a	number	of	ways,	often	from	having	acquired	the	skills	of	emotional	and	
 79 








Parent	Centre	 reflected	on	 their	experiences	at	 school	and	highlighted	 the	 specific	
differences	 that	 they	 noticed.	 	 For	 Paikea	 (20,	 Maori)	 it	 was	 a	 lack	 of	 a	 positive	
relationship	with	her	teachers	at	school.	
	






























































of	 women	 she	 enjoyed	 the	 chance	 to	 hear	 women’s	 stories.	 	 In	 addition	 she	







The	 findings	 that	 highlight	 the	 effectiveness	 of	 the	 teachers	 are	 supported	 in	 the	
literature	from	Biesta	(2014)	who	highlights	the	importance	of	the	adult	educator	to	
build	relationships	with	students.		Further	literature	from	Cranton	(2006),	Hammond	




based	on	comments	 from	a	 range	of	women	 from	a	number	of	different	contexts.	
Although	not	 all	 of	 the	 comments	 regarding	 the	positive	 aspects	of	 teachers	were	
from	the	TPC,	this	group	of	women	responded	feely	to	these	questions.		Part	of	their	















The	 two	 chapters	 on	 the	 findings	 have	 presented	 evidence	 of	 the	 influence	 on	
women’s	sense	of	confidence,	the	changes	they	made	to	their	personal	development	
and	 the	 impact	 that	 some	 women	 subsequently	 had	 on	 their	 families	 from	 their	
participation	in	ACE	courses.		It	seems	that	involvement	in	ACE	courses	offered	some	
women	 the	 opportunity	 to	 develop	 their	 confidence	 and	 enhance	 their	 personal	
development.	 	 This	 links	 to	 current	 understandings	 of	 the	 benefit	 of	 women’s	
involvement	 in	 community	 education.	 	 The	 current	 research	 project	 highlights	 the	
impact	 of	 ACE,	 in	 providing	 different	 types	 of	 courses	 that	 appeared	 to	 offer	
























































































































































































































































































































































































































































































learning	 environment	 within	 ACE	 have	 been	 acknowledged.	 Each	 of	 the	 research	
questions	has	been	 fully	discussed	 in	 the	dissertation.	 	The	 final	 research	question	











































































































































































































































































































































































































































5. What	 do	 you	 feel	 you	 gained	 from	 attending	 this	 [these]	
courses?	
	




7. Do	 you	 feel	 that	 attending	 adult	 and	 community	 education	
courses	has	impacted	on	your	family	in	any	way?	In	what	way?	
	
8. What	 do	 you	 think	 could	 be	 the	 value	 of	 these	 courses	 for	
others?		
	
9. Do	you	see	yourself	 carrying	on	with	 lifelong	 learning?	 	What	
are	you	planning	to	do	next?	
	




































• What,	 if	 anything,	 do	 you	 feel	 you	 gained	 from	 attending	 this	 [these]	
courses?	
	














ensure	 that	 you	 will	 not	 be	 personally	 identified	 in	 any	 way.	 I	 will	 send	 you	 a	











I	 enclose	 some	 further	 information	 about	my	 research	 and	 a	 consent	 form	 to	 be	
signed	before	the	interview	takes	place.	I	will	be	in	touch	with	you	shortly	to	arrange	








































The	 focus	of	 the	 research	 is	 to	explore	 the	 issue	of	women,	 their	 learning	and	 the	




























As	 a	 practitioner	 and	 teacher,	 I	 am	 interested	 to	 know	 how	 involvement	 in	 non-






at	 Christchurch	 Women’s	 Prison	 and	 I	 have	 also	 taught	 and	 learned	 alongside	
mothers	 at	 a	 local	 kindergarten	and	primary	 school	 as	well	 as	being	a	 college	and	





own	 perspectives.	 	 The	 aim	 of	 the	 research	 will	 be	 to	 illuminate	 women’s	
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